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 الملخص:

في جىميت حعلم  CapCutهدفذ الدراصت إلى الكشف عً فاعليت اصخخدام ملاطع فيدًى حعليميت ًيخجها الطلبت باصخخدام جطبيم 

ت لدي طلبت الصف العاشر في المدارش الخكىميت الفلضطيييت. اصخخدمذ الدراصت المىهج شبه الخجريبي  واصدبلاء الأزمىت الإهجليزً

( 06( طالبت جم جىزيعهً إلى مجمىعخين بىاكع )06بخصميم المجمىعخين )ججريبيت وضابطت( مع جطبيم كبلي وبعدي. جكىهذ العيىت مً )

تب باضاضافت إلى ملابت ث شبه مىةمت طالبت لكل مجمىعت. جمثلذ أدواث الدراصت في اخخبار كبلي وبعدي للياش إجلان الأ  زمىت الإهجليزً

وجحليل ملاطع الفيدًى. أظهرث الىخائج وجىد فروق ذاث دلالت إحصائيت لصالح المجمىعت الخجريبيتب مع حجم أثر مرجفعب مما ًدل 

ا في دافعيت الطالباث ومشاركتهً في على فاعليت اصخخدام ملاطع الفيدًى في جحضين حعلم الأزمىت واصدبلائها. كما أظهرث الىخائج جحضى  

تب وجدريب المعلمين على جىظيف الخلىياث  الخعلم. وأوصذ الدراصت بدمج الأوشطت اللائمت على إهخاج الفيدًى في جدريط اللغت الإهجليزً

 الركميتب وحعسيس الخعلم اللائم على الخبرة.

 ، مقاطع الفيذيو الحعليمية، الأزمىة الإهجليزية، الحعلم الحجريبي، جعلم اللغة الإهجليزيةCapCutالكلمات المفحاحية: 

Abstract: 

This study aimed to investigate the effectiveness of student-produced CapCut videos in enhancing the 

learning and retention of English tenses among tenth-grade Palestinian EFL students in public schools. 

The study adopted a quasi-experimental design with experimental and control groups using pre- and 

post-tests. The sample consisted of (60) female students divided equally into two groups. The study tools 

included pre- and post-tests to measure mastery of English tenses, in addition to semi-structured 

interviews and video analysis. The results revealed statistically significant differences in favor of the 

experimental group, with large effect sizes, indicating the effectiveness of student-generated videos in 

improving both learning and retention of English tenses. The findings also showed increased student 

motivation and engagement. The study recommended integrating video production activities into 

English language teaching, training teachers on digital tools, and promoting experiential learning 

approaches. 
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1. Introduction 

Effective and clear communication requires a thorough and accurate understanding of the tense 

usage and the ordering of tense-aspect forms. Tenses and their aspects fulfill a variety of functions 

such as establishing event boundaries and anchoring events in time, supporting narrative 

sequencing, expressing habits and generalizability, and connecting events in discourse. Recent 

studies emphasize the importance of acquiring the correct order of tenses’ system (form-meaning-

use) and their significant impact on the learners’ communicative competence , comparing to rote 

rule memorization instruction , in achieving (Bardovi-Harlig & Comajoan-Colomé, 2020; 

Huddleston, Pullum, & Reynolds, 2022).  

In Palestinian context , English is taught from Grade one through to Grade twelve , and 

according to a 2025 sector evaluation, teaching is  basically characterized as a teacher-centered, 

examination focused manner (Teach to Test ) system  alongside many constraints such as large 

classes and inequitable resources (British Council, 2025). This explains why many EFL learners fail 

to comprehend the logical sequences of time and tense. The evaluation cites authoritative, rote-

learning practices as the primary cause of poor speaking, excessive grammar focus, and functional 

communication, a view supported by contemporary research asserting that accurate use of tense-

aspect relies on the skill of utilizing the tenses in contextual form-meaning rather than isolated rule 

application (British Council, 2025; Bardovi-Harlig & Comajoan-Colomé, 2022). 

This research applies a learner-generated video approach to address this gap. Students create 

short videos using their smartphones at homes and dramatize the target tenses in real scenarios (e.g. 

―I wake up at 6 a.m.‖; ―Water boils at 100 °C‖). Large-scale reviews have shown that learner-

generated videos enhance engagement, reflection, and a sense of ownership. In language-learning, 

trials with learner-created digital stories showed significant gains in vocabulary knowledge. 

Effective design can be guided by principles of multimedia learning such as segmenting and 

signaling (Atkinson et al., 2024; Arruabarrena et al., 2021; Nami et al., 2024; Mayer, 2022). 

1.1 Problem Statement 

For Palestinian EFL learners, English tenses are particularly difficult to teach. Many of these 

learners rely on key-words and ignore contextual use with no true understanding. System-wide 

evaluations describe English instruction in Palestine as predominantly teacher-centered, grammar-

translation based, and exam preparation dominated. This results in poorly retained learning due to 

repetitive lessons (British Council, 2025). Transforming students from passive rule-memorizers to 

active language users still requires innovative and low-cost methods to tackle this enduring 

challenge. 

One approach includes students generating CapCut videos, allowing learners to create short 

clips that showcase various real-life examples of the tenses in use. For instance, daily routines for 

the present simple and ongoing actions for the present continuous. This helps students contextualize 

and engage more collaboratively as they learn to internalize the grammatical meaning.   

1.2 Significance of the Study   

This study is significant in that it demonstrates a practical and learner-centred strategy to help 

Palestinian EFL students with their ongoing struggle to master English tenses. It draws on Kolb’s 

learning cycle and experiential learning theory, as learners create videos and experience, reflect on, 

and apply various grammatical concepts in context. The intervention was specifically designed to 
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reflect the realities of Palestinian public schools, which have large, overstretched, and high-stakes 

classrooms. This is meant to provide inexpensive teaching innovations that are easy to implement 

and scale. The study aims to impact educational policy and teacher training in a way that will help 

curriculum developers and supervisors understand the best ways to teach grammar using integrated 

technologies in educationally and resource-poor settings. 

1.3 Objectives of the Study 

This study aims to assess the degree to which CapCut video content designed by students 

facilitates Palestinian Grade 10 learners’ comprehension and retention of English tense structures. 

To this end, the study aims to:    

1. Determine the extent to which video instruction affects learners’ grammatical accuracy and 

mastery of tense structures compared to traditional methods.    

2. Evaluate retention of grammatical structures and accuracy over time with the use of a delayed 

post-test.    

3. Analyze students’ experiences and feelings about the use of learner-generated video content 

in grammar instruction. 

1.4 Research Questions   

This study attempts to answer the following questions.   

1. How does the use of student-generated videos using CapCut affect the accuracy of 

Grade 10 learners compared to the traditional methods of teaching?   

2.  After creating videos, do students retain the knowledge of tenses to a reasonable degree 

during a post-test?   

3.  To what degree do students evaluate the usefulness, clarity, and engagement of the 

videos they produce for learning grammar?   

1.5 Scope of the Study   

This study is limited to Grade 10 female students at Al-Yarmouk Secondary School for Girls in 

Nablus, which is a public school under the Palestinian Ministry of Education. The focus of the 

intervention is on the tense-aspect patterns in English: the present simple, present continuous, past 

simple, present perfect, and present perfect continuous tenses, which are taught repeatedly across 

the grades but are difficult for learners to master. This study is limited to the use of CapCut as a tool 

for video editing, as it is free, mobile-based, and students can easily access it.   

1.6 Limitations of the Study   

1. Sample constraints : The study is limited to a few schools and classrooms, which might 

affect the extent to which the findings are generalized to the whole of the Palestinian context.  

2. Time constraints : The intervention is designed for one academic term and, therefore, affects 

the ability to assess very long-term retention. 

3. Technological differences : The availability of smartphones and digital literacy may affect 

the quality of the videos created. 

https://www.pal-ea.com/
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4. Area of concentration :  The research focuses on tense–aspect. Other areas of grammar 

(articles, modals, conditionals) and their potential influence are not analyzed. 

1.7 Key Terms and Definitions : 

• Student-generated video: Short clips created by learners with the intention of planning and 

illustrating a particular grammatical concept. 

• CapCut: A mobile application designed for video editing and used by learners to edit their 

created videos along with a video editing application. 

• Tense–aspect: A constituent part of grammar in the English language which denotes the time 

(past, present, future) and the aspect (simple, continuous, perfect) of a sentence.  

• Retention: The ability to recall and use grammar knowledge after a period, assessed by post-

tests. 

1.8 Theoretical Framework of The Study 

Kolb’s Experiential Learning Theory (ELT) draws the basis of this study with regard to the 

framework explaining learning as a continuous cycle of transforming experience into  knowledge, 

which consists of four stages: Concrete Experience, Reflective Observation, Abstract 

Conceptualization, and Active Experimentation (Kolb, 1984; Morris, 2020). 

In this regard, the process of learning grammar changes from passive memorization to active 

construction and creation of abstract meanings. While students are making and designing their own 

CapCut videos to represent the English tenses, they complete all the phases of the experiential 

cycle. Recording real-life scenes offers a Concrete Experience; discussing and reviewing peers’ 

videos within the divided groups  encourages provides opportunities for Reflective Observation; 

Abstract Conceptualization involves explaining the rules of the tense, and the use of new rules in 

communicative tasks is Active Experimentation. 

In this experiential cycle, the intervention made the process of learning tenses more accessible 

and efficient for the students who learn by doing, they are encouraged to reflect on the process, 

pushed to conceptualize, and finally ,  able to apply the knowledge, thus achieving a higher level of 

understanding and promoting independent, context-based mastery of the grammar. 

Literature Review 

Research within EFL grammar instruction shows that learners have difficulties internalizing and 

communicatively using English tense-aspect forms. Although traditional approaches have focused 

on students’ rote learning of rules, contemporary literature calls for more contextualized, 

technology-enhanced, and more learner-centric approaches. This synthesis is derived from studies 

concerning acquisition of tense and aspect, difficulties in grammar instruction, technology in 

instruction, and student-generated multimedia in learning. These studies have formed the pillars of 

theory and empirical of the current research. 

1. Teaching English Tenses in EFL Contexts 

Mastery of English tense and aspect is still one of the most frustrating and rooted problems in 

learning EFL, and particularly where contact with real English is scant. Learners of English from an 

Arabic L1 background often struggle with the present perfect tense due to the absence of an 
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equivalent tense in their language, and the present perfect is often confused with the simple past 

(Mudhsh, Al-Raimi, & Al-Maashani, 2024; Jubran & Khrais, 2023).  

Apart from the influence of transfer, error analyses within most EFL grammar classes still 

record high frequencies of morphological errors such as the omission or mis-formation of the past 

tense marker, irregular past forms, and auxiliary verbs. These problems have been reported in both 

the written and spoken modes, and have been noted in several EFL contexts including among 

students in Thailand (Seruni, 2023; Takahashi & Thumawongsa, 2024; Pawabutra & Sutakote, 

2024). 

Contextualized integration of practice involving form and meaning is more impactful than 

filling out practice sheets of rule and focus exercises on tense aspect delineation classifiers ( 

keyword exercises(.Learners can develop a clear understanding of isolated temporal markers 

through example lists that do not rely on grammatical rules or complex syntactic structures. From a 

psycholinguistic perspective, immediate situational learning emphasizes deriving meaning through 

event and time boundaries rather than merely through visible morphological markers.(Bardovi-

Harlig & Comajoan-Colome, 2022; Zeng, Chen, & Shirai, 2021). 

2. The Challenges in Teaching Grammar,   

In many EFL contexts, the teaching of grammar is still predominantly teacher-centred, which, in 

turn, makes the learning of grammar less beneficial for learners . A 2025 system evaluation for 

Palestine notes lectures as primarily authoritative, involving a lot of class translation with board 

work, as well as large exams and classes which leave no room for communication (British Council, 

2025).  This is a case of assessment wash back: in a high-stakes testing situation, grammar-

translation and rote learning reign supreme. Documentation from Vietnam shows prep teaching for 

tests, and teachers’ attempts to work with washback while moving to formative assessment (Phuong 

et al., 2025).   

 

More recent literature argues that the issue is no longer whether to teach grammar, but the 

timing and method of the instruction. Timing of explicit instruction suggests that embedding brief 

explicit focus during or after a stage of a task can foster the development of knowledge, and that 

retention may depend on the learner’s prior knowledge (Michaud & Ammar, 2023; Javan Amani et 

al., 2024).  There is still a gap absent in the approaches that in their attempts to integrate grammar in 

the context of meaningful input or output, and in the appropriate use of technology. 

As noted by Klomkaew & Boontam (2023), corpus work is more effective than traditional 

methods of learning as it promotes deeper learning and understanding. In the academic situations 

described by Xodabande & Boroughani (2023), mobile learning and form-focused tasks directly 

enhance language learners’ attention. However, Watanapokakul (2024) notes that students often 

seem disengaged or uninterested, which is more common in online grammar classes lacking 

interactivity. Contextualized, learner-generated tasks, such as short student-created videos, which 

require students to narrate and construct dialogues with tension and aspect choices, might increase 

learner engagement and retention.  

With regard to research, Bardovi-Harlig & Comajoan-Colomé (2022) indicate in recent reviews 

that many so-called positive findings only capture the improvement of explicit knowledge and not 

of the fundamental communicative competence of the language, and they emphasize the need for 
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stronger research-practice alignment, rationalizing the combination of explicit focus with 

contextualized, participatory work. Evidence in the field (Taylor, 2023) retains the same argument 

which is to suggest the dismissal of dominant explicit, context, and learner needs- devoid 

instruction.  

3. Technology Integration in Grammar Teaching:  

For grammar teaching, educational technology is most valuable pedagogically when it enables 

learners to grasp the form, meaning, and use relationship and working memory is not overloaded. 

According to the Cognitive Theory of Multimedia Learning (CTML), every learner has the 

ability to process verbal and visual information through dual channels. Limitless Capacity Theory 

(Mayer, 2021; ―Past, Present, and Future of CTML,‖ 2024) suggests that instruction should fosters 

the active integration of selected, organized, and integrated representations to encourage the 

development of meaningful learning. Brief, well-structured multimedia components accompanied 

by signaling or captions assist learners in shifting their focus to more manageable cognitive loads 

(Mayer, 2021).   

The use of video-mediated and flipped grammar instruction has been studied and documented in 

EFL/ELL contexts. One study, in particular, examined the efficacy of grammar instruction through 

Instagram feed-based grammar tasks and traditional webinars (Teng, Heydarnejad, Hasan, Omar, & 

Sarabani, 2022). Learning gains from the Instagram grammar feed approach outweighed the 

previous webinar approach, shedding light on dynamic learner engagement. Grammar instruction 

through flipped pedagogy does tend to vary in results, and these variations are centered around the 

alignment of follow-up practices (Birova et al., 2023). 

 On the contrary, learners that are passive and bored tend to be a result of poorly developed 

online grammar lessons (Watanapokakul, 2024), making the case for the need of targeted tasks.In 

addition to the input, mobile-assisted FonFs and DDL will provide repeated and focused exposure 

to specific linguistic forms (patterns). A mobile FonFs design lexically constrain the amount of 

targeted interactions on form-focused instruction and leads to stronger results than pure word-list 

study vocabulary gains in academic settings, suggesting the same mechanism can be used for 

discrete grammar items (Xodabande, 2023) (do check for the recent DOI). A DDL designed DDL 

on the other hand also results in significant mastery on the conditional structure, suggesting rule 

induction from authentic contexts, and not just rote learning, is possible (Klomkaew & Boontam, 

2023).   

The principles of CTML and the empirical trends derived from it logic out the intervention you 

designed: student-generated, short videos on the target tenses make the choices around tenses 

visible in context (reducing extraneous load, leveraging multimedia) and, together with micro-

interactive checks or mobile reinforcement tasks, can enhance the fragmented practice, the 

sustained uptake of the forms of tense-aspect the learner wants to use. 

4. Student-Generated Content in Language Learning: 

Shifting from consumption to creation is a guiding principle of generation content and is related 

to constructionist and/or constructivist approaches which argue that understanding grows through 

designing and sharing artifacts. The research on generative-learning has shown that producing 

explanations or outputs enhances processing and retention; for explanation-proven prompts, 

hypothesis generation and integration of concepts are improved (Fiorella, 2023; Brockbank & 
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Walker, 2022). In the field of language education, there is evidence that learners’ creation of these 

materials, such as videos and visuals, results in improved motivation and outcomes: in ESL, 

student-generated visuals enhanced achievement and motivation, and in EFL, student-generated 

videos for flipped classes had greater vocabulary gains compared to traditional instruction 

(Mykytiuk et al., 2025; Bobkina et al., 2025). 

 Also, systematic reviews show that, when scaffolded, learner-generated video projects 

consistently enhance creativity, collaboration, and content mastery. Digital storytelling further 

developed these advantages. Recent randomized and quasi-experimental studies show gains in 

speaking performance alongside reduced speaking anxiety, and in writing, better performance on 

CALF indices (Bai & Xian, 2024; Ajabshir, 2024). All of these studies combined uphold your 

choice of design to incorporate student-created videos on CapCut. These studies support the idea of 

constructionist learning, in the ―learn-by-making‖ style, and make the form-meaning mapping 

activity visible and discussable (Fields et al., 2021). 

5. CapCut and Multimedia-Based Learning. 

Originally developed by ByteDance, a free and easily accessible, cross-platform software 

application enables learners to rapidly synthesize written captions, audio, and visuals on mobile 

phones and computers. CapCut has been widely adopted, praised, and utilized for classroom-ready 

clips that are brief (n.d.). 

In EFL contexts, classroom studies report practical benefits when learners perform tasks that 

utilize CapCut. A VietTESOL study on pronunciation practice, for example, reported greater 

motivation and confidence in learners (Thanh, 2023). In an Indonesian study, CapCut-based media 

was found to enhance course understanding and participation (Hanum et al., 2024). Moreover, EFL 

learners who developed and produced short CAPCut videos for creative writing tasks improved on 

self-expression and written accuracy (Andhika & Wahono, 2024). 

These studies corroborate the use of CapCut in the classroom to create short, captioned videos 

for demonstrating linguistic targets in context. 

The rationale for short form videos and micro-learning explains this phenomenon. 

In a randomised study, grammar activities on Instagram feeds were more effective than 

webinars in regards to learning outcomes and engagement (Teng et al, 2022). Well-structured 

micro-learning—defined as short, relevant, multimedia-supported units—enhances retention and 

assists in cognitive load management (Monib et al., 2024). These results confirm the beneficial 

effect of CapCut's bounded, rich audiovisual style on attention and motivation. 

Mayer and Morrison (2021) describe the positive outcomes of information types like text, 

narration, and visuals incorporated together being used and presented simultaneously. Certain 

limitations regarding learner outcomes on isolated tasks have been established in Luo (2022), 

focused on learning which incorporated multimedia instruction designed on the dual-coding 

framework. The creation of CapCut videos by students where students add narration, captions, and 

contextual images simultaneously encourages and processes the CTML framework by merging 

abstract linguistic principles to vivid focused communication.   

6. Research Gap and Rationale:   
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Although the body of literature on video-assisted English as a foreign language (EFL) 

instruction continues to grow, relatively few studies have focused on the use of student-generated 

videos aimed at specific grammatical targets such as tense–aspect. Bakla (2022) and Bírová et al. 

(2023) show that flipped or video-based designs still rely heavily on instructor content, while 

learner-created videos tend to focus on low-level vocabulary, direct, and (self-regulated learning) 

tasks (Epps et al., 2021; Mykytiuk et al., 2025; Bobkina et al., 2025; Lam & Yunus, 2023). 

 Meanwhile, the 2024–2025 evaluation of English language teaching (ELT) in Palestine 

flagships teacher-fronted lessons and exam washback while reporting poor emphasis on the 

meaningful use of learning materials (British Council, 2025). This highlights the need for more 

systematic evidence on the specific outcomes of student-generated short videos on tense–aspect 

accuracy and motivation in Palestinian secondary schools. 

Methodology and Procedures of the Study 

3.1. Introduction  

Along with the research design, participants, instruments, procedures, and data analytic 

methods, this chapter describes the methods used in the current study. This study used both 

quantitative and qualitative methods in investigating the impact of student-made CapCut videos on 

English tenses understanding and retention by tenth-grade EFL learners in public schools in 

Palestine.  

3.2. Research Design and Variables  

The study used a quasi-experimental pre-test post-test control group design. This design, as 

other quasi-experimental designs, works in real classroom situations where random assignment is 

not an option In the Palestinian public school system, where ready-made classes are fixed by the 

Ministry of Education and randomly changing structures is absolutely not possible. Random 

assignment was not possible, yet the researcher collected internal validity equivalence procedures as 

a pre-test was administered to the two groups and differences were controlled for using ANCOVA. 

This approach is in line with what is regarded as the standard set of controlled methodology of 

educational research. Quasi-experimental designs are still indeed considered applicable and 

dependable for educational initiatives in real-world school contexts (see Creswell & Creswell, 

2023; Cohen, Manion, & Morrison, 2022). Out of the two intact tenth-grade classes, one was the 

experimental group and received instruction based on the CapCut videos, while the other was the 

control group and received traditional teaching. The CapCut based grammar instruction was the 

independent variable and the mastery and retention of English tenses measured by test scores was 

the dependent variable. 

This study used a quasi-experimental approach instead of a fully randomized fully experimental 

one. This was a choice based on practical as well as moral considerations of the  

3.3. Population and Participants.  

The population is defined as all the tenth graders studying in the public schools in the Nablus 

Governorate for the academic year 2024-2025. The sample was taken from Al-Yarmouk Secondary 

School for Girls / Nablus, based on the convenience sampling method, as the researcher is 

employed in the school as an English teacher. The experimental group had 30 students and the 
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control group had another 30 students, all of which are ascribed to the same teacher in order to 

maintain the integrity of instruction.  

The tenth grade was chosen because students at this grade have already done all the tenses in 

English, although the students still have problems with the tenses and contextual application of 

English in general. This grade is an essential bridge from learning grammar to the advanced stage of 

applying it in order to test new ideas like students making videos.  

3.4. Instruments of the Study  

There were two instruments employed for this study.  

1. Grammar Tests (Pre and Post Tests): designed by the researcher using a Table of 

Specifications with the English for Palestine curriculum. The tests assessed the students’ 

capability to recognize, apply, and distinguish the tenses in English. Content validity was 

guaranteed through the review of experts while reliability was tested using cronbach alpha 

in a pilot test. 

2. semi-structured interviews were conducted with eight students , the researcher 

selected the lowest two achievers and the highest two achievers  according to their scores in 

pre and pretests from the experimental group. The students were specifically targeted in the 

research in order to assess their thoughts and feelings on learning grammar using CapCut 

videos. The interviews were conducted in Arabic and translated into English. Each lasted 

between twenty and twenty-five minutes. The whole interview covered issues like ethical 

consent, the objectives of the research, as well as focus and open-ended questions that 

sought to examine learners’ engagement, motivation, and questions related to the learning 

process. 

For the semi-structured interview, the researcher used open questions which assisted in 

guiding the conversation but also in allowing some flexibility for further clarification and 

response. This form of strategy helped in keeping the interviews on point for all 

respondents, and at the same time, allowed the participants to state and describe their 

thoughts and feelings in detail. The respondents were asked specifically on the perceptions 

about the utilization of video projects in learning English tenses, video engagement, and 

challenges of video construction. 

The interview guide (Appendix A) included questions on learners’ motivation, their 

experiences with the tenses, and the interview participants’ evaluations of the learning 

experience. This further affirms the advice of Adeoye-Olatunde and Olenik (2021), and 

Braun and Clarke (2021) in the methodology where they point out that semi-structured 

interview should incorporate some level of flexibility to allow for comparability and 

richness in the data gathered in qualitative education research. 

3.5 Study Procedures 

 Both sets of students were asked to take a test prior to the implementation of the intervention or 

activity. In the next four weeks, the experimental group took part in a CapCut video creation project 

while the control group was given normal instruction. The teacher placed the experimental group 

into six self-selected collaborative groups of five students. Students were asked to create short 
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videos and each was responsible for showcasing a unique tense. This ensured that everyone had 

multiple exemplars of tense usage. 

Before the students started working in their groups, the teacher set up a Zoom orientation to 

teach the students how to use CapCut and to and to show them an example of a video. Students 

were taught the assessment and how to self-assess their videos. The assessment and self-assessment 

focused on four major criteria: clarity, accuracy, creativity, and originality. Students were also 

encouraged to use the AI tools that were provided in class to assist with pronunciation and sentence 

formation. Students worked on the videos at home, but class time was also set aside for video 

monitoring. Students then edited the videos and after two weeks of production, submitted them via 

WhatsApp to the teacher. Teacher feedback was given, which was then discussed as a class. In the 

end, all students in the study took a post-test, which was set up much the same way the pre-test.3.6 

Data Collection and Analysis 3.6. Data Collection and Analysis Data collection took approximately 

four weeks. Quantitative data originating from the pre- and post-tests were analyzed by IBM SPSS 

Statistics (Version 27). Descriptive statistics reported on the performance as means and standard 

deviations, and the data were subsequently Shapiro-walked and subjected to Levene’s tests 

confirming normality and homogeneity. An Analysis of Covariance (ANCOVA) was used to check 

the difference in groups post-tests while controlling for pre-tests, and Partial Eta Squared (η²) was 

used to measure effect size. Thematic analysis was used for the qualitative data to derive patterns 

and themes concerning students’ engagement, motivation, and perceptions of grammar learning 

through CapCut videos. 

Finally, the researcher collaborated with three students who had some experience using the 

CapCut app and assigned them the task of bringing together all the individual grammar videos 

created by their peers. The students put together individual clips and created one final video which 

was called the ―Tense CapCut Kit‖ and was shared with the entire class. This approach ensured all 

participants had access to the same presentation for the tense structures and example of the tenses 

using different slides from the presentation. 

3.7. Summary  

This chapter presented the methodological framework that was used to explore the impact of 

student-generated CapCut videos on the learning of English tenses by tenth graders in a Palestinian 

public-school context. The integration of qualitative and quantitative methods provided a more 

comprehensive view of the performance and learners’ insights. The next chapter will present the 

results alongside the discussion on the findings of the study. 

 

Results and Discussion 

4.1 Introduction 

This chapter presents the findings of the study, which aimed to examine the effectiveness of 

student-produced CapCut videos in improving tenth-grade students’ understanding and retention of 

English tenses in Palestinian public schools. A quasi-experimental design was employed with two 

intact classes: one experimental group that created grammar videos using CapCut and one control 

group that received traditional tense instruction. Both groups took a pre-test and post-test. 

Quantitative data were analyzed using IBM SPSS Statistics (Version 27), while qualitative data 
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from semi-structured interviews explored students’ perceptions of the CapCut-based learning 

experience. 

4.2 Quantitative Results 

To ensure the validity of statistical testing, Shapiro–Wilk and Levene’s tests were conducted. 

Results confirmed that both normality and homogeneity assumptions were met (p > .05), indicating 

the data were suitable for parametric analysis. 

Table 4: Shapiro–Wilk Test of Normality 

Group Time Shapiro–

Wilk 

df Sig. (p) 

Control Pre-test 0.979 38 0.667 

Experimenta

l 

Pre-test 0.962 38 0.228 

Control Post-test 0.983 38 0.810 

Experimenta

l 

Post-test 0.949 38 0.082 

The results indicate that all p-values are greater than .05, suggesting that the data for both 

control and experimental groups at pre- and post-test stages were normally distributed. This 

confirms that the assumption of normality required for parametric testing was fully satisfied.  

 

Table 5: Levene’s Test of Homogeneity 

Time Levene Statistic df1, df2 Sig. (p) 

Pre-test 0.023 1, 74 0.880 

Post-test 0.021 1, 74 0.886 

The Levene’s test results show that all p-values are above .05, indicating that the assumption of 

homogeneity of variances was met. This means that the variability in test scores between the control 

and experimental groups was statistically equivalent, allowing for valid comparison through 

ANCOVA. 

 

Table 6: Post-test Scores for Control and Experimental Groups (N = 76) 

Group N Mean (M) SD 

Control 38 10.46 2.71 

Experimental 38 14.32 2.60 

Total 76 12.39 3.27 

Students who participated in the CapCut-based tense learning program outperformed their peers 

in the control group. The improvement in post-test scores suggests that the integration of student-

created videos enhanced understanding and application of tense structures.  
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Table 7: ANCOVA for Post-Test Scores 

Source df F p Partial η² 

Pre-test 

(covariate) 

1, 73 306.42 < .001 .808 

Group 1, 73 214.76 < .001 .746 

Teaching 

Method 

2, 56 22.79 < .001 .449 

 

Results revealed a highly significant main effect for group membership (F = 214.76, p < .001, η² 

= .746), indicating that the CapCut-based instruction led to a considerable improvement in post-test 

performance. The teaching method also had a significant effect (η² = .449), confirming that the 

mode of instruction had a substantial influence on learning outcomes. Overall, these results 

demonstrate that student-created CapCut videos significantly improved learners’ mastery and 

retention of English tenses compared to traditional grammar instruction. 

4.3 Qualitative Findings 

Interviews of a semi-structured nature have been carried out with eight students of the 

experimental group. Thematic analysis indicated the presence of six recurrent themes: confidence, 

self-directed learning, deepened understanding, imageable thinking, articulation difficulties, and 

enthusiastic participation. 

Most students indicated that making videos improved their self-confidence and understanding of 

English tenses. Educators Self-directed learning, such as the use of online grammar guides, 

independent verification of tenses, and autonomous pronunciation practice with AI, self-confined to 

the interface, was also noted. They also reported that the editing of complex structures of tenses 

prolonged the use of their understanding and retention of the complex structures of tenses. 

Participants reported that mental images, coupled with captions, served to elaborate some 

grammatical concepts. Some participants reported that they were not able to complete tasks because 

of a lack of time or experienced some sort of technical difficulties. Yet, most participants felt that 

the experience was enjoyable and that it inspired them—indeed they described the experience of 

using CapCut as an engaging and imaginative way of learning grammatical structures. 

Discussion of the Results 

This study focused on the impact of previously made CapCut videos on the understanding and 

usage of English tenses among tenth-grade Palestinian EFL learners. Results showed that the 

experimental group–which made short CapCut videos on the functions of certain tenses–was able to 

achieve post-test results better than the control group, indicating a marked improvement with large 

effect sizes. These results suggest that learners are more able to retain and meaningfully learn the 

grammar of a certain topic if they engage in knowledge construction through creative activities 

instead of memorizing rules. This supports the more recent findings of the British Council (2025) 

indicating that grammar instruction in Palestine is often forgotten over time due to grammar 

translation, teacher-dominant classes, and the research done by Bardovi-Harlig and Comajoan-

Colomé (2022) on the contextualized and form–meaning-integrated teaching on second language 

grammar. 
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The results are understood through Kolb’s Experiential Learning Theory (1984), which views 

learning as consisting of four recursive stages: concrete experience, reflective observation, abstract 

conceptualization, and active experimentation. Students filmed real-life actions for concrete 

experience which illustrated tense functions, for instance daily routines for the present simple and 

ongoing actions for the present continuous. Students analyzed videos and edited them in reflective 

observation, realizing how their language shaped the meaning of the videos. In abstract 

conceptualization, they defined grammar rules which were self-created, while during active 

experimentation, the students presented and dissected the videos in group discussions. This 

experiential cycle grammar instruction as passive reception to active discovery which Mykytiuk et 

al. (2025) and Bobkina et al. (2025) showed through their research on the constructivist approach: 

content created by learners increases engagement, retention, and self-directed learning. 

Learners created motivating videos and found the distinction of tenses easier to understand 

because of the creative value videos brought in. Creating videos gave rise to the students’ 

confidence and ownership of their learning while also improving their digital literacy and learning 

collaboration skills. The echoed sentiments resonates the ideas and observations of Belda-Medina 

and Goddard (2024) that digital storytelling enhances learner agency and inclusion as well as with 

Nami (2024) regarding learner generated multi-media materials increasing vocabulary and 

motivation. Furthermore the cognitive ramifications observed are in line with Fiorella (2023) as 

well as Brockbank and Walker (2022) who proved that by producing explanations or artifacts, 

generative learning increases memory and concept retention. 

These outcomes are rooted in Mayer’s Cognitive Theory of Multimedia Learning (2021, 2024), 

which emphasizes the cognitive processes coinciding with the split-attention effect. Meaningful 

learning is possible through the integration of verbal and visual information. Students creating 

CapCut videos with narration, captions, and images were able to complete dual-channel processing 

and alleviate extraneous cognitive load. The design supported the transition between different types 

of knowledge, from declarative to procedural. The same Luo (2022) reported that students taught 

with multimedia instruction on dual-coding principles for vocabulary multiplied their 

comprehension and retention of the target language said. Also, Teng et al. (2022) reported on 

grammar lessons presented through short videos on social media and found that students showed 

increased engagement and understanding. 

Within the Palestinian EFL context, where grammar instruction has always been and remains 

teacher-fronted and exam-driven, these results are likely pedagogically significant, as they show 

that, even in classrooms that are resource-poor, grammar can be converted from something abstract 

and repetitive to something experiential and alive through student-centric experiential learning. The 

CapCut intervention solved a problem that has been longstanding and consistently cited in British 

Council (2025) reports—the disparity between the knowledge of grammar and the ability to 

communicate it. This problem has been solved through student authentic, reflective, and 

collaborative activities. In a similar vein, Hanum et al. (2024) and Andhika & Wahono (2024) noted 

that CapCut-based media and materials helped learners sustain engagement, foster creativity, and 

elevate performance in tasks across the EFL domain. CapCut has also been shown to assist learners 

in achieving EFL outcomes in other studies.  

The fusion of learning from experience, multimedia learning, and student-centric design worked 

together in a way that was greater than the sum of the parts, improving both cognitive and 

https://www.pal-ea.com/


 Ala’a Dawoud 
The Effectiveness of Student-Produced CapCut Videos in Enhancing the Learning and Retention of English Tenses 

among Tenth-Grade Palestinian EFL Students in Public Schools 

   

 

422 
 
)Palestinian Educators Association( Published ByJournal  Reviewed Scientific-Peer PEAJEPS 

 

motivational outcomes. In employing Kolb’s learning cycle for grammar instruction through 

CapCut, learners were able to experience tenses as contextually and meaningfully relevant, rather 

than devoid of meaning and abstract. This adds to the growing bank of literature that acknowledges 

the ―learning by creating‖ method as a beneficial approach towards sustainable language 

development (Bai & Xian, 2024; Ajabshir, 2024; Bobkina et al., 2025). The findings thereby add to 

EFL research and practice by providing a theoretically sound approach to EFL grammar instruction 

that integrates creativity, technology, and experiential learning, as well as to pedagogy by providing 

a rationale for doing so in Palestinian secondary schools. 

Conclusions and Recommendations 

6.1 Conclusions 

The current research explored how effective student-generated CapCut videos can be in 

enhancing Palestinian 10th grade EFL learners’ understanding and tenses usage. The results showed 

that participants in the CapCut-based instructional intervention significantly outperformed their 

peers in the traditional instruction group in tense-related tests and their contextual application of 

tenses. This evidence further attested the fact that engagement based and student-centered methods 

foster understanding and retention far better than passive memorization or didactic instruction. 

The intervention was based on Kolb’s Experiential Learning Theory, which facilitated the 

students’ internalization of grammar concepts by experiencing accompanying reflective and 

instrumental editing and peer engagement presentation activities. The cycle of experiencing, 

reflecting, conceptualizing, and applying the knowledge promotes true learning, as well as self-

directed learning and collaboration, all of which are severely lacking in Palestinian classrooms 

which are overly dominated by teachers and high-stakes examinations. 

The study further showed that students found the CapCut-based learning process to be 

enjoyable, motivating, anxiety reducing, and self-confidence enhancing. These results indicate that 

even the most basic of free digitized instructional tools can make grammar correction activities 

instructional and innovative and are invaluable to instructional environments that are limited in 

resources. 

6.2 Recommendations  

With these conclusions in mind, several pedagogical recommendations follow: 

1. For teachers, English teachers should include grammar multimedia activities and 

student-generated video tasks in order to promote experiential and contextualized learning. 

For example, free applications such as CapCut can be used to bridge rule knowledge and its 

functional use.  

2. For curriculum developers, it is recommended that project-based and technology-

enhanced grammar activities be incorporated into secondary EFL curricula to develop and 

sustain communicative competence.  

3. For teacher training programs, workshops should provide teachers with practical 

strategies and digital literacy skills for guiding students in multimedia learning projects.  
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4. For other researchers, subsequent studies could expand to other grammatical areas 

(such as modals and conditionals), explore the effects of multimedia on long-term retention, 

or discern the best practices for EFL grammar learning.  

In conclusion, the study adds to the body of knowledge that student-created CapCut videos are a 

viable method for enhancing grammar learning in Palestinian public schools. These videos are also 

low cost and pedagogically sound. When students create, reflect, and apply knowledge through 

technology, they actively and voluntarily participate in the language learning process, transforming 

from passive recipients of knowledge. 
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