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انخؼهيميت ػهّ انٍُيت انُطىيت في  الاحخلالٌذفج ٌذي انذراست إنّ اسخكشبف حأثيز سيبسبث 

مذارص مذيىت انقذص، مغ انخزكيش ػهّ مُضُع أسزنت انمىبٌج َانخحذيبث انخي حُاجً انحفبظ 

اسخخذمج انذراست انمىٍج انُصفي انخحهيهي نخحهيم انبيبوبث انمخؼهقت . ػهّ انٍُيت نذِ انطلاة

ػهّ انمقببلاث كأداة رئيسيت نجمغ َحأثيزٌب ػهّ انٍُيت انُطىيت، َاػخمذث  الاحخلالبسيبسبث 

مذيزًا َمذيزة مه مذارص انقذص، حم اخخيبرٌم بشكم يضمه ( 11)انبيبوبث مه ػيىت مكُوت مه 

أظٍزث انىخبئج أن الاوخٍبكبث . حمثيلًا مخُاسوبً نمخخهف انمذارص َانظزَف انخؼهيميت في انمذيىت

ي انقذص، ممب يخهق بيئت حؼهيميت مهيئت الإسزائيهيت َأسزنت انمىبٌج حؤثز سهببً ػهّ انخؼهيم ف

كمب حبيه مه خلال انمقببلاث أن ٌذي انسيبسبث حٍذف . ببنخحذيبث انىفسيت َالاجخمبػيت َانهُجسخيت

بىبءً ػهّ ٌذي انىخبئج، أَصج انذراست بضزَرة حذخم انجٍبث انمؼىيت . إنّ حٍميش انٍُيت انُطىيت

ُيت انُطىيت في انمؤسسبث انخؼهيميت في انقذص، َحطُيز نحمبيت انمىبٌج انخؼهيميت َانحفبظ ػهّ انٍ

 .اسخزاحيجيبث حؼهيميت ححبفع ػهّ انٍُيت انُطىيت نهطلاة

 (أسرلة المناهج، الهوية الوطنية، مدينة القدس)  كلمات مفتاحية:  

Abstract: 

This study aimed to explore the impact of occupation policies on national identity in 
the schools of Jerusalem, focusing on the Israelization of curricula and the challenges 
faced in preserving identity among students. The study employed a descriptive 
analytical approach to analyze data related to occupation policies and their effect on 
national identity, using interviews as the main tool for data collection from a sample 
of 15 school principals , selected to ensure a balanced representation of various 
schools and educational conditions in the city. The results showed that Israeli 
violations and the Israelization of curricula negatively impact education in Jerusalem, 
creating a disrupted educational environment filled with psychological, social, and 
logistical challenges. The interviews revealed that these policies aim to marginalize 
national identity. Based on these findings, the study recommended that relevant 
authorities intervene to protect educational curricula and preserve national identity 
in educational institutions in Jerusalem, and to develop educational strategies that 
maintain the national identity of students. 
Keywords: (Israelization of curricula, National identity, The city of Jerusalem) 
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Introduction  

The educational policy in all countries around the world enjoys utmost importance, as it 

reflects the culture of society and is determined based on its aspirations, conditions, and 

capabilities, through legislation issued by the state and decisions made to address various 

educational issues (Mohammad, 2018; and Abu Asba, 2022).  

However, the Palestinian education system, specifically in the city of Jerusalem, is considered 

a target of the destructive policies of occupation, which primarily stem from Israeli policies 

and practices towards the educational system. The educational policies followed in Jerusalem 

take on a complex form in terms of affiliation, placing the entire educational process in front 

of various dilemmas due to the existence of different educational systems with varying 

references, goals, and educational philosophies depending on the entity to which the education 

is affiliated, as well as adjustments to the policies according to circumstances and political, 

economic, and cultural agendas (Matar, 2016; Taha and others, 2021; Zahed, 2016). 

These policies pursued by the occupation aim to empty the educational system of its national 

framework, erase identity, and strip the emerging generation's thoughts and culture of their 

historical connections, robbing them of collective memory. This deliberate policy of 

miseducation aims to make students lose confidence in their nation and its history, leading to 

the distortion of the Palestinian education system’s objectives and eliminating aspects that 

nurture the general awareness of Palestinian youth regarding identity, homeland, belonging, 

and other values that contribute to societal cohesion. This facilitates the fragmentation of the 

national social fabric and the human value system (Al-Otaibi, 2020; Zahed, 2016; Al-Assali, 

2009). 

Undoubtedly, educational institutions are among the first victims of Israeli occupation 

violations, with the goal of Judaizing education in the city. The impact of these policies on 

lowering the quality of the education system in Jerusalem, student achievements, and creating 

a substandard educational environment cannot be overlooked, resulting in lower academic 

performance and higher dropout rates, as confirmed in studies by (Sandouqa and Abu Asba, 

2024; Sandouqa, 2023). Therefore, this study comes to shed light on one of the most prominent 

challenges faced by the education sector in Jerusalem: the impact of occupation violations and 

the Israelization of curricula on the quality of education in the city.  

Study Problem 

Based on the researcher’s experience and work in the field of education in Jerusalem, and her 

awareness of the educational reality there, and amid the numerous challenges faced by 

educational institutions in Jerusalem due to occupation violations and the Israelization of 

curricula—exploiting the financial scarcity of these schools—it has been observed that these 

challenges may negatively affect the national identity of students. Additionally, students and 

teachers face psychological and social pressures. Hence, this study emerged to explore the 

impact of curriculum Israelization and challenges in preserving identity in Jerusalem’s schools. 

The study problem is defined by answering the following questions: 

1. What is the impact of curriculum Israelization on Palestinian national identity in Jerusalem’s 

schools? 

2. What measures and mechanisms can be adopted to preserve Palestinian national identity under 

occupation policies? 
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Study Objectives 

This study aims to: 

1. Identify the impact of curriculum Israelization on national identity in Jerusalem’s schools.  

2. Explore effective strategies and approaches to enhance the preservation of Palestinian national 

identity under occupation policies. 

Importance of the Study 

The importance of this study lies in its focus on an issue central to the essence of the conflict: 

highlighting critical matters related to occupation policies and institutions aimed at Judaizing 

education and the city in general, erasing its Arab-Islamic national identity. The study seeks to 

provide important insights that may contribute to guiding educational policies and supporting 

educational institutions in the city to address challenges arising from the occupation. Thus, 

school administrators in Jerusalem will benefit from this study by understanding the challenges 

they face due to the Israeli occupation in preserving the national identity of Jerusalem’s 

schools. Additionally, the study results will assist decision-makers in continuously improving 

educational services. 

Study Terminology 

 Curriculum (Definition): "A tool enabling societies to build individuals' personalities 

according to the culture, beliefs, and philosophy of the society, consisting of educational 

materials taught to students" (Nasima and Shafiq, 2018: 27). 

 Curriculum (Operational Definition): In this study, the researcher defines educational curricula 

as the educational content and prescribed study materials in educational institutions in 

Jerusalem, influenced by the Israelization of curricula, reflecting political orientations aiming 

to change the cultural and national identity of students. 

 Israelization of Education: Erasing Palestinian education that strengthens Palestinian national 

identity and replacing it with Zionist-Israeli education, implemented via ignorance policies 

since the occupation of the city in 1967. This involves controlling the educational process and 

emptying it of its content to align with the occupier’s agenda, erasing Palestinian identity and 

imposing Jewish nationalism as per laws stating Israel as the historical homeland of the Jewish 

people, Jerusalem as its capital, and Hebrew as the official language (Zoughan, 2023).  

 National Identity: Characteristics distinguishing a nation, fostering individual belonging and 

contributing to its advancement. Without identity, a nation faces collapse and instability (Al-

Masri, 2016; Ben Naaija, 2016: 210). 

 Jerusalem: A cradle of religions and civilizations, rich in history and prolonged conflict, under 

Israeli occupation since 1967, divided into areas inside and outside the separation wall (Az-

Zuheiman, 2017: 11). 

Study Boundaries 

The study is limited to the following: 

 Temporal Boundaries: Academic year 2023/2024. 

 Geographical Boundaries: City of Jerusalem. 

 Human Boundaries: School principals in Jerusalem. 

 Conceptual Boundaries: Concepts and terms defined in the study terminology. 
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 Procedural Boundaries: Results depend on the accuracy of sample responses and the 

nature of interview analysis. 

Theoretical Framework 

Since the Nakba of 1948, Jerusalem has faced fierce attacks affecting all aspects of life. The 

Israeli occupation pursued policies aimed at imposing a new reality, seizing control of official 

institutions, issuing laws to Judaize them, especially educational institutions, seen as the entry 

point to the Palestinian mind. Education in occupied Jerusalem became a primary target for 

destruction and weakening, suffering from occupation policies such as curriculum Judaization, 

obstacles to school construction, and renovation (Hanna, 2015).  

Educational curricula serve as the link between education theory and practice, shaping 

behavior toward desired citizenship. They include planned experiences offered by schools to 

help learners achieve specific outcomes. In this study, curricula refer to educational content 

affected by Israeli occupation policies, including academic content, textbooks, educational 

activities, and standards aimed at shaping students’ national identity )Al-Adwani, 2023). 

Curricula, as sovereign Palestinian matters, are tools for defending national identity and 

narrative. Attempts to alter them have persisted since 1967, evolving in methods but remaining 

consistent in intent (Zoughan, 2023). Curriculum alterations in Jerusalem go beyond textbook 

changes, encompassing the entire educational process, including teachers, activities, and 

commemorative events, aimed at transforming written material into lived experience and 

building students’ cultural and social identity. 

In Jerusalem, both history and collective Arab memory face continuous assaults aimed at 

falsification, erasure, and distortion, representing a true translation of the war of narratives 

between an oppressed people striving to preserve their identity and an occupying force seeking 

to deny their existence. Despite attempts to impose an Israeli narrative, Jerusalem remains a 

testament to Palestinian heritage and resilience. 

 The United Nations considers Jerusalem occupied territory; however, what is happening on 

the ground is the creation of a new reality in which a "united Jerusalem" serves as the capital 

of the State of Israel. Each year, new methods emerge aimed at Israelizing education in the 

city. Attempts to Israelize Palestinian curricula are often justified under the guise of promoting 

positive values, equality, and principles that distance themselves from hatred, violence, and 

racism (Qadah, 2023; Al-Samman, 2013). 

Israelization of Education 

The Israelization of education as a general policy pursued by Israel against Palestinian 

curricula refers to emptying the Palestinian educational system of its national framework, 

erasing Palestinian identity and its components from Palestinian curricula, and stripping the 

emerging generation in Jerusalem of its historical Islamic and Arab connections. This 

represents a profound national struggle tied to Palestinian identity and reflects a deliberate 

policy of miseducation targeting all things Palestinian. From an educational and intellectual 

perspective, the foundation of this policy lies in imposing an Israeli vision on Palestinian 

curricula, aligning them with Israeli history and beliefs. Through this policy, Israel seeks to 

isolate Jerusalemites from their cultural and national identity by adopting measures that 

contradict Palestinian identity and sometimes outright deny the existence of a Palestinian 

national identity (Yaqeen et al., 2015). 
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Concept of National Identity 

There are numerous definitions of national identity, and no single fixed definition exists. To 

clarify the meaning of national identity, we can contrast it with globalization, which removes 

borders between nations, weakens national boundaries represented by belonging to one 

homeland, diminishes the authority of the homeland in human consciousness, and blends 

cultures. In contrast, national identity strengthens allegiance to the homeland. It also grants a 

community its historical birthplace and heritage, represented by the homeland and national 

legacy, and provides individuals with shared objective characteristics and traits shaped by 

place, time, and land. Individuals derive their national identity from these influences while 

participating in shared rights and duties (Miari, 2014). 

National identity is not merely the influence of a geographic entity within political borders 

encompassing a people who belong to it, think together, and act collectively. Rather, it 

signifies the result of the interaction between land, place, and time, fostering a unifying 

sentiment among the people that transcends political boundaries and extends to human 

boundaries wherever members of the community exist. National identity compels individuals 

to view others from their community as originating from the same place, regardless of where 

they reside. Leaving a place does not negate national identity but rather signifies belonging to 

one homeland (Maalouf, 1999). 

It can be said that national identity is closely linked to homeland and belonging, representing 

the interaction between the individual, society, and land. 

The Role of Curricula in Reinforcing National Identity 

Education serves as the fortress of a nation and its means of transmitting culture and 

preserving national identity. Therefore, free nations do not allow foreign interference in 

determining their curricula because education represents a sovereign issue for any self -

respecting state (Al-Ja'ab, 2017). The educational process in any country reflects the ideas, 

principles, and beliefs of that state, aiming to create a populace aligned with those ideals 

through educational and upbringing practices. Curricula in any country must be based on a set 

of ideological, intellectual, and social foundations upheld by that nation (Al -Haroub, 2015; 

Murad and Al-Nasirat, 2015). 

Citizens are direct products of these educational curricula, as the educational plan forms part 

of the national strategy for any society, contributing to achieving goals derived from its 

philosophy rooted in heritage, reality, needs, and challenges. Today’s youth will reflect in their 

future attitudes, behaviors, and actions the principles, values, and concepts they receive during 

their upbringing. Thus, our current curricula significantly shape the type of individuals who 

will form tomorrow’s society )Al-Haroub, 2016; Murad and Al-Nasirat, 2015). 

However, Palestinian curricula, particularly in Jerusalem, face numerous challenges. The 

Israeli occupation, supported by global powers, strives to erase Palestinian identity to 

legitimize its claims and justify its existential and exclusionary occupation. Palestinian 

educational curricula have been subjected to repeated attempts to serve the Israeli vision, 

leveraging Israeli influence and donor support. 

Israelization of Curricula and Identity Challenges 

Challenges in Palestinian education are not new. Many emerged due to the conditions 

Palestinians endured, beginning with the Ottoman era, followed by the British Mandate, then 
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Israeli occupation, and continuing after the establishment of the Palestinian Authority. Among 

the most significant issues was the absence of an independent Palestinian educational 

philosophy, as Palestine never enjoyed full independence or sovereignty and instead followed 

various political and educational systems. Consequently, the Palestinian Authority faces 

numerous difficulties rooted in historical and complex political realities in formulating a 

Palestinian educational philosophy and mission (Sandouqa and Abu Asba, 2024).  

Undoubtedly, the occupation constitutes a structural obstacle to the Palestinian educational 

process. From an educational, cultural, and intellectual perspective, the core of this policy is 

imposing an "Israeli" vision on Palestinian curricula. With the backing of global powers, the 

occupation aims to erase Palestinian identity to solidify its claims and legitimize its 

exclusionary occupation. It seeks to marginalize the role of education in reinforcing national, 

ethical, and humanistic concepts, tighten control over education to Judaize and destroy it, 

dominate minds, falsify Palestinian history, and delete anything related to national belonging 

(Zahed, 2016; Matar, 2016). 

This hypothesis stems from the occupation's measures aimed at Israelizing Jerusalemites 

through education. These measures will fail if the educational system in Jerusalem resists 

them. The occupation relentlessly works to undermine the foundations of Palestinian national 

identity, erase the narrative of the indigenous population, allocate budgets to achieve its goals, 

cut funding to institutions that do not comply with its system, and grant privileges to compliant 

institutions (Muhsein, 2019). 

It is clear that Israeli policies pose the greatest threat to Palestinian national identity, operating 

under a Zionist vision exploiting education and upbringing. The policies pursued by the 

occupation aim to empty the educational system of its national framework, erase identity, strip 

the emerging generation of its historical connections, rob collective memory, and deliberately 

promote ignorance to make students lose confidence in their nation and history. This distorts 

the Palestinian education system, eliminating aspects that nurture public awareness among 

Palestinian youth regarding identity, homeland, belonging, and other values that contribute to 

societal cohesion, thereby facilitating the fragmentation of the national social fabric and human 

value systems (Al-Otaibi, 2020; Al-Assali, 2009). 

Many researchers have highlighted the challenges facing the Palestinian curriculum, especially 

in Jerusalem, concerning the establishment of national identity. Values reinforcing identity and 

national unity within general education curricula embody concepts of homeland and national 

identity. The Zionist occupation works tirelessly to distort Palestinian awareness by imposing 

curricula that align with its false claims of entitlement to Palestine. These curricula instill 

notions of submission, surrender, abandonment of cultural roots, and deletion of anything 

related to the Palestinian cause. All these changes serve the interests of the Zionist entity (Al -

Adwani, 2023; Al-Shaer, 2014). 

Thus, it is essential to emphasize two key points: first, national identity; second, national 

curricula and education. This is especially critical as we face fierce Zionist attacks and 

numerous schemes, including the imposition of the Israeli education system with its colonial 

objectives aimed at erasing the foundations of national identity under the guise of developing 

education to serve colonial interests and meet Israeli market demands. Education becomes a 

technical and professional process stripped of national belonging and social values specific to 
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the community, focusing solely on meeting market and colonial investment demands. 

Individuals become devoid of belonging or national identity. 

Amid this harsh oppression, we witness the strange disappearance of national curricula, almost 

entirely replaced by imported curricula of soft enslavement, consumed by our children just like 

other filtered white products. When Arab curricula are taught, they are moderate and sanitized, 

competing to remove any suspicious mention of Jerusalem or the Palestinian cause from their 

pages. 

Reviewing the reality of the education system in Jerusalem reveals the negative impacts of the 

policies adopted by the occupation to diminish and marginalize the role of education in 

reinforcing national, ethical, and humanistic concepts. These policies aim to dismantle the 

cultural, social, economic, and technological structures of society, creating barriers to 

Judaization, moral destruction, and preventing the Palestinian community from keeping pace 

with modern advancements (Al-Assali, 2009). 

In conclusion, the education file forms part of a broader set of dangerous files aimed at erasing 

national identity in Jerusalem and replacing it almost entirely. This requires focusing on 

modern educational methods through which we can build national identity, as backwardness 

already exists in the education system, its tools, and student assessment. Studies by Awda 

Allah (2016) and Ghayyada (2015) emphasized the need to reform the Palestinian education 

system with quality education in a smooth, fair manner, producing the largest number of 

successful individuals and emulating modern educational systems and tools. Thinking about 

educational institutions and their roles focuses on shaping the future, imparting values and 

skills, and enhancing investment in them (Abu Asba, 2022; Shahin, 2007). 

Previous Studies 

Several studies have examined the relationship between the Israelization of Palestinian 

curricula, national culture, and the formation of Palestinian identity.  

A study by Sandouqa and Abu Asba (2024) analyzed the quality of education in Jerusalem, 

focusing on the Bagrut and Tawjihi tracks, examining whether these pathways represent reform 

of Jerusalem's education system or a conflict of identity. Using analytical methodology, the 

study relied on various sources, documents, and studies to investigate the reality and 

challenges of education pathways in Jerusalem. Key findings included the existence of a 

political conflict between Palestinians... 

And the Israelis on the city, and the imposition of sovereignty over culture and its direct 

connection with education; based on the results obtained, the two researchers developed an 

educational policy to improve the quality of education in Jerusalem and enhance national 

identity. The study by Abu Ghazala (2021) aimed to identify the impact of the Israeliization of 

curricula on the national culture among Jerusalemites. The study population consisted of all 

teachers in East Jerusalem schools, numbering 565 teachers distributed across 35 schools. The 

descriptive analytical method was used through the study tool, which was a questionnaire. The 

study results indicated that the level of general culture among the study sample was low, and 

that the distortion of curricula and national culture among Jerusalemites was significant, with 

the occupation striving by all means to distort curricula and undermine the national culture 

among Jerusalemites. The study by Abu Fara and Sweity (2021) aimed to shed light on the 

challenges of managing the public education sector in occupied East Jerusalem. The study used 
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the descriptive method, and the study population consisted of employees of Jerusalem schools. 

The researchers used a questionnaire on a random sample, and interviews were conducted with 

11 participants from the public education sector in the city. The study concluded that there are 

four main challenges for managing the public education sector in occupied Jerusalem: policies 

and practices of the Israeli occupation authorities, the multiplicity of references managing the 

public education sector, the limited role of the Palestinian National Authority in managing the 

education sector, and student dropout rates. Meanwhile, the current study highlights the 

policies of the occupation concerning the Israeliization of curricula and preserving national 

identity in Jerusalem. Commentary on Previous Studies From reviewing previous studies, the 

following observations can be made: 

 This study agrees with previous studies in addressing education in Jerusalem.  

 The studies varied in methodology; while Abu Ghazala (2021) and Abu Fara and Sweity 

(2021) used the descriptive method, the study by Sandouka and Abu Asba (2024) presented an 

analytical policy paper, whereas the current study employed the qualitative method. 

 This study concurs with previous studies regarding the study population, which consists of 

educational institutions in Jerusalem. 

 This study aligns with Abu Fara and Sweity (2021) in using interviews as a data collection 

tool, differing from Sandouka and Abu Asba (2024), who used analysis of various documents 

and studies to gather information, and Abu Ghazala (2021), who used a questionnaire.  

 Most studies agreed in addressing the impact of the Israeli occupation on developing the 

Jerusalem education system and the identity conflict in Jerusalem schools, like Sandouka and 

Abu Asba (2024) and Abu Ghazala (2021), while Abu Fara and Sweity (2021) addressed the 

challenges of education in Jerusalem. All previous studies concur that the Israeli occupation is 

one of the primary causes of the decline and deterioration of the education sector in Jerusalem, 

placing obstacles in the way of educational progress. They also agree on the distortion of 

curricula and national culture among Jerusalemites being significant, and most previous studies 

agree that the multiplicity of educational references in Jerusalem is one of the main problems 

and challenges facing education in Jerusalem. 

 Our current study stands out by examining the impact of occupation policies and the 

Israeliization of curricula on national identity in Jerusalem schools. Although many studies 

have addressed education in Jerusalem, this study specializes in exploring national identity in 

Jerusalem schools amidst curriculum Israeliization and other challenges facing the preservation 

of national identity for Jerusalemites and Israeli policies aimed at erasing it and replacing it 

with Judaization and Israeliization culture. 

 It is evident from the review of previous studies that there is a similarity in the results  related 

to occupation policies and their impact on national identity, where they were found to be 

highly significant. 

 The previous studies were beneficial in defining the study problem, formulating its questions, 

and clarifying its concepts. Methodology and Procedures Study Methodology The study used 

the descriptive analytical method through a qualitative approach, which focuses on collecting, 

analyzing, and understanding responses from the study sample individuals to match the nature 

of the current study in perceiving and interpreting the subject. Study Population The study 

population consisted of all directors of educational institutions in Jerusalem for the academic 

https://www.facebook.com/groups/1012108199293193


Hiyam Sandouka  
"Educational Impacts of Occupation Policies in Schools of 

Jerusalem: Curriculum Israelization and Challenges of 

Preserving National Identity" 
   

 

9 
 

PEA Journal of Educational and Psychology Sciences (Palestinian Educators Association) 

 

year 2023/2024, totaling 51 directors and directorates, according to the annual educational 

statistical book of the Ministry of Education for the year 2019. Study Sample The study sample 

comprised 15 directors from educational institutions in Jerusalem, selected based on their work 

nature, experience, and skills to achieve the study objectives, ensuring balanced representation 

of various educational institutions and educational circumstances in the city. Study Tool The 

researcher relied on semi-structured interviews as a tool to measure the responses of school 

directors in Jerusalem. The theoretical literature was utilized to construct the interview 

questions, and their validity was ensured by presenting them to experts in education 

fundamentals. Conducting Interviews After scheduling a suitable time for all participants for 

either face-to-face or telephone interviews, the interview began with an introduction to the 

state of education in Jerusalem. Participants were provided with the interview questions in 

advance to review them, allowing sufficient time to answer each question thoroughly and 

maximize the benefit from their responses. Interview recordings depended on the type of 

questions asked, with the average duration of each interview being one hour. Notes and 

answers were recorded on paper forms, then transcribed, analyzed, and conclusions drawn. 

Validity of the Interview Tool To ensure content validity, the researcher presented the initial 

draft of the interview questions to a panel of experts and specialists. After receiving feedback, 

the researcher revised the questions fully, resulting in the final version. Reliability of the 

Interview Tool To ensure the reliability of the study tool, the researcher analyzed a sample of 

interview results immediately after completing the interviews and re-analyzed them 14 days 

later. The comparison showed a high similarity rate of 85%, with minimal differences, 

indicating that the study tool had a high degree of reliability sufficient for the study's purposes.  

Interview Data Analysis The researcher used the PEEL method (Point, Evidence, Explanation, 

Link) to answer the semi-structured questions directed at the study sample members obtained 

through interviews. After collecting the data via interviews and ensuring their suitability for 

analysis, the researcher used the PEEL method to analyze and interpret the study results across 

four dimensions: (Main Idea, Example or Evidence, Explanation and Clarification, Agreement) 

for each interview question. 

Study Results and Discussion: Results of Study Questions: Discussion of Analysis Results for 

the Third Question of the Study To answer the first question of the study, which was addressed 

through an interview question: "What is the impact of occupation policies and curriculum 

Israeliization on Palestinian national identity in Jerusalem schools?" Main Idea: Occupation 

policies and curriculum Israeliization aim directly to obscure Palestinian national identity. 

Analysis of Results: 

The analysis results indicated that 80% of participants noted that the directed curricula aim to 

marginalize Palestinian identity and culture, leading to students losing their sense of belonging 

and national identity. In contrast, 20% of participants stated that the culture and belonging of 

Jerusalemites prevent Israeli plans from succeeding, except among a small segment of 

Jerusalem's residents. 

For example, respondents pointed out that the Israelization of curricula aims to erase 

Palestinian identity and national culture, making students feel alienated and culturally lost, 

affecting their sense of belonging and national identity. They also highlighted that Israeli 

violations and the Israelization of curricula have significant psychological and social impacts 
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on students and teachers due to the constant presence of Israeli forces. Additionally, the 

pressures resulting from the directed curriculum create an environment of tension and anxiety 

among students and teachers, affecting their ability to focus and achieve academically. As an 

example, some participants mentioned: "We resort to asking students to bind books to hide the 

Palestinian curriculum logo or tear off the cover page containing this logo, in anticipation of 

occupation violations." 

Participants expressed frustration over the lack of a safe and stable educational environment, 

citing obstacles created by Israeli occupation authorities during certain national activities 

aimed at Israelizing schools affiliated with the Palestinian Authority. Most participants 

referred to instances where "the occupation prevents them from commemorating national 

events, such as Nakba Day or Land Day," which they consider one of the main challenges 

under current circumstances. 

Additionally, restrictions on the movement of students and teachers through checkpoints 

hinder their timely arrival at school, causing delays in classes. For instance, a participant 

noted: "Students carrying Palestinian curriculum books face difficulties passing through 

checkpoints due to the logo of the Palestinian Authority on the cover or content about 

Palestinian history, often resulting in them being sent back home at the checkpoints."  

On the other hand, the results indicated that curricula based on the Israeli narrative could 

indirectly enhance national awareness among students and parents. A participant noted: "Some 

students cross out references to Palestine and Jerusalem in the distorted curriculum, which has 

reinforced identity for some students instead of erasing it." Another example includes several 

participants pointing out: "There are numerous cases where teachers reported students erasing 

the word 'Israel' from their textbooks or altering maps showing borders inconsistent with 

Palestinian reality." 

Conclusion 

The analysis of responses shows that Israeli violations and the Israelization of educational 

curricula negatively affect education in Jerusalem by creating a turbulent educational 

environment filled with psychological, social, and logistical challenges. Interviews revealed 

that these policies aim to marginalize students' national identity, impacting their academic 

motivation and sense of belonging. The researcher attributes this result to the significant 

psychological and social impact of Israeli violations and the directed curriculum, which creates 

an atmosphere of tension and anxiety among students and teachers, affecting their ability to 

focus and achieve academically. This finding aligns with the study by Sandouqa and Abu Asba 

(2024), highlighting a political conflict between Palestinians and Israelis over the city and 

asserting sovereignty over culture directly linked to education. It also aligns with Abu Asba's 

study (2023), which showed measures by the Ministry of Education aimed at distorting the 

Palestinian narrative, affecting students' national identity. 

From another perspective, the result agrees with Abu Ghazala's study (2021) that despite the 

intensity of occupation policies in erasing Palestinian national identity, Jerusalemites’ culture 

and belonging prevent Israeli plans from succeeding, except among a few Jerusalem residents.  

Question Two: "In your opinion, what measures and mechanisms can be adopted to preserve 

Palestinian national identity under occupation policies?" 

Main Idea: Required measures and mechanisms to preserve Palestinian national identity. 
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Analysis of results indicated that 80% of participants believe there are several measures and 

mechanisms that could help overcome obstacles to support preserving national identity, 

providing a safe educational environment, and enhancing psychological and social support for 

students and teachers. 

Most participants emphasized focusing on Palestinian national identity through curricula and 

school activities that promote the values and culture of Palestinian society as a primary method 

to resist the Israelization of curricula. Strengthening identity helps students feel a sense of 

belonging and cultural continuity, essential for maintaining education quality. Participants 

stressed the need for psychological and social support for students and teachers to help them 

deal with pressures resulting from occupation and Israelized curricula, contributing to a stable 

educational environment and developing educational strategies that preserve national identity 

under challenging conditions. Such support enhances students' learning abilities and adherence 

to their national identity, positively reflecting on education quality.  

They added the necessity of providing educational resources supporting Palestinian national 

identity, despite occupation-imposed restrictions, strengthening schools' ability to offer high-

quality education. These resources contribute to delivering educational content that supports 

students' national identity. A participant noted: "Activating and developing the educational 

reality in the city and working on allocating future budgets." Participants also highlighted that 

communication with the international community and human rights organizations can help 

secure necessary support to counter policies aiming to Israelize curricula, protecting education 

quality and preserving national identity in schools. 

Interpretation and Linkage 

From the above, focusing schools on enhancing national identity is one of the most critical 

requirements helping students resist Israelization and adhere to their values and culture, 

motivating them to interact more positively with education. This result aligns with Sandouqa 

and Abu Asba's study (2024) highlighting a political conflict between Palestinians and Israelis 

and the necessity of building an educational policy to develop education quality in Jerusalem 

and reinforce national identity. It also aligns with Tawtah’s study )2023( emphasizing the need 

to improve the educational process by supporting teachers to elevate education quality and 

focusing on education quality. Additionally, it matches Abu Fara and Sweiti's study (2021), 

which demonstrated the impact of occupation violations on Israelizing curricula and education 

quality. 

Conclusion 

The above findings indicate that reinforcing national identity and resisting the Israelization of 

curricula are key to preserving Palestinian national identity amidst occupation violations 

through parallel efforts at home, in the community, school, and media, compensating for 

curriculum deficiencies and offering our children intellectual tools aiding critical thinking. 

Creating a parallel educational environment hinges on learning motivation and parental 

awareness of their role in raising their children, transforming attempts to erase national 

identity into opportunities to reinforce it through public rejection and active correction of 

perceived national value violations. Providing psychological and social support, securing 

necessary budgets for quality, and communicating with international organizations enhance 

educational stability and preserve national identity as a fundamental part of education.  
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Recommendations: 

 Establish a unified reference addressing challenges faced by education in Jerusalem, tasked 

with formulating a vision and mission for national education to be adopted.  

 Adopt Palestinian expertise and refine skills as the foundation for developing our national 

curricula. 

 Provide necessary resources to improve the educational environment and its quality, fostering 

education quality in Jerusalem in a way that reinforces its identity.  

 Offer psychological and social support to students and teachers, deepening Jerusalemites' 

awareness of the importance of national education, risks of Israelization hypotheses, and ways 

to counter them. 

 Communicate with the international community and human rights organizations to secure 

necessary support against policies aiming to Israelize curricula. 

 Focus on Palestinian national identity through curricula and school activities that promote the 

values and culture of Palestinian society. 
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 المراجعالمصادر و 

 مراجع العربية:أولًا: ال

 .(. مكتبة كل شيء1ط) التخبية والتعميم في السجتسع العخبي ما بين الهاقع واستذخاف السدتقبل .(2222أبه عربة، خالج. )
 ."(. "أسخلة السشاىج وأثخىا عمى الثقافة الهطشية لجى سكان مجيشة القجس: حالة معمسي مجارس القجس2221أبه غدالة، نبيمة. )

 .ماجدتيخ غيخ مشذهرة، جامعة الشجاح الهطشية، نابمذ، فمدطينرسالة 
مجمة  .(. تحجيات إدارة قطاع التعميم العام في مجيشة القجس الذخقية السحتمة2221الدهيطي، شبمي. ) &أبه فارة، يهسف، 

 .238-201، (2)23جامعة الأزىخ، 
 ."ستخاتيجي في مجارس القجس من وجيات نعخ مجيخي السجارس(. "درجة تطبيق التخطيط التخبهي الا2217ازحيسان، نجاء. )

 .رسالة ماجدتيخ غيخ مشذهرة، جامعة الشجاح الهطشية، نابمذ، فمدطين
، 18مجمة الباحث،  .(. اليهية الهطشية بين السهروث التاريخي وتحجيات العهلسة والخقسشة2216بن نعيجة، نهر الجين. )

109-123. 
(. التعميم في القجس وأثخه عمى اليهية الفمدطيشية: نحه سياسات تخبهية وطشية 2221خقاوي، روان. )ش &تحدين، يقين، 

 .مخكد السعمهمات الهطشي، فمدطين .مدتجامة
مجمة جامعة  .(. دور التخبية في تعديد ثقافة السقاومة في السجتسع الفمدطيشي من مشعهر إسلامي2217الجعب، نافح. )

 .379-355، (21)1الأقرى، 
 ."(. "تقهيم محتهى مشاىج التاريخ الفمدطيشية والإسخائيمية لمسخحمة الثانهية في ضهء الحقائق التاريخية2216الحخوب، ضخار. )

 .رسالة ماجدتيخ غيخ مشذهرة، كمية التخبية، الجامعة الإسلامية، غدة، فمدطين
 .دنيا الهطن .ان يهاجو قهانين تيهيجية(. القجس: تعميم بلا مخجعية مهحجة وإسك2215حشا، ناصخ. )

رسالة  ."(. "أسخلة التعميم في القجس وانعكاسو عمى اليهية والثقافة الفمدطيشية واستخاتيجيات السهاجية2223ذوقان، رانيا. )
 .ماجدتيخ غيخ مشذهرة، جامعة القجس، فمدطين

 ."عمى الهعي العام لمذباب الفمدطيشي في مجارس شخقي القجس(. "تأثيخ الدياسة التعميسية الإسخائيمية 2216زىج، رىام. )
 .رسالة ماجدتيخ غيخ مشذهرة، جامعة الشجاح الهطشية، فمدطين

 alquds://http .يحتكخ نسهذج التعميم السثالي بالقجس الاحتلال(. 2213الدسان، ديســا. )
org.blogspot.com/2013/01/blog- 8750.html. 

 .جامعة نايف العخبية لمعمهم الأمشية .(. القيم السعدزة لمهحجة الهطشية في مخاحل التعميم العام2214خحسن. )الذاعخ، عبج ال
(. الأسذ الشفدية والاجتساعية لشجاح تطبيق إدارة الجهدة الذاممة. دراسة قجمت في بحهث السؤتسخ 2227شاىين، محمد. )

 .السجمج الأول-نقابات أساتحة ومهظفي الجامعات الفمدطيشيةالثالث، الجهدة والتسيد والاعتساد لاتحاد 
(. "معهقات تطبيق إدارة الجهدة الذاممة لجى السجارس الحكهمية في محافعة القجس من وجية نعخ 2223صشجوقة، هيام. )

 .، غدة، فمدطين(31)3مجمة الجامعة الإسلامية لمجراسات التخبهية والشفدية،  ."مجيخييا
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(. تحدين جهدة التعميم في القجس: مدارات البجخوت والتهجييي... نحه إصلاح 2224أبه عربة، خالج. ) &صشجوقة، هيام، 
 .66-47، 21مجمة السقجسية،  .التعميم السقجسي أم صخاع ىهية

 .لدعهديةجامعة الإمام محمد بن سعهد الإسلامية، ا .(. ميارات القخن الحادي والعذخين2222العتيبي، ريم. )
، جامعة صعجة، (1)3مجمة جامعة صعجة،  .(. واقع القزية الفمدطيشية في السشاىج السجرسية العخبية2223العجواني، خالج. )

 .اليسن
جامعة الشجاح الهطشية، نابمذ،  .عمى واقع التعميم في السجتسع الفمدطيشي الاحتلال(. قخاءة في أثخ 2229العدالي، عمياء. )

 .فمدطين
  .(2218https://n9.cl/7ntpyعهدة الله، )  

 .cutt.us/9jVwo .(2215غياضة، إبخاهيم. )
مخكد الديتهنة لمجراسات والإستذارات، بيخوت،  ."(. ورقة عمسية: أسخلة السشاىج في القجس "تحجٍ وجهدي2223قجح، أنهار. )

 .لبشان
مشتجى الذباب الفمدطيشي لمدياسات والتفكيخ  .(. نحه مهاجية "أسخلة التعميم" بسجيشة القجس السحتمة2219محدن، رامي. )

 .الإستخاتيجي، مخكد مدارات
 .(. تطهيخ الدياسة التعميسية لسعمم القخن الحادي والعذخين في مرخ في ضهء أفزل السسارسات العالسية2218محمد، إكخام. )

 .الدقازيق، مرخ جامعة
(. واقع القزية الفمدطيشية في مبحثي الثقافة الإسلامية والثقافة العامة في السخحمة 2215الشرخات، راكان. ) &مخاد، عهدة، 

 .318-292، 37مجمة بحهث التخبية الشهعية،  .الثانهية واتجاىات الطمبة نحه القجس في السجارس الأردنية
حالة  -أثيخ وسائل الإعلام الخسسية عمى تعديد اليهية الهطشية الفمدطيشية: "فزائية فمدطين (. ت2216السرخي، رفيق. )

 .جامعة الشجاح الهطشية، نابمذ ."دراسية
السؤتسخ الجولي الثالث عذخ لسخكد  .(. واقع الحق في التعميم العام في القجس السحتمة: تحجيات وآفاق2216مطخ، علاء. )

 .، طخابمذ، لبشان2216ديدسبخ  3 - 2، مدطين قزية وحقجيل البحث العمسي: ف
 .(. دمذق1د. نبيل نحدن، متخجم(. )ط) اليهيات القاتمة: قخاءات في الانتساء والعهلسة .(1999معمهف، أمين. )

خ والجغخافيا (. مشاىج التعميم العخبي في إسخائيل: دراسات نقجية في مشاىج المغة العخبية والتاري2213ميعاري، محسهد. )
 .السجمذ التخبهي العخبي ولجشة متابعة قزايا التعميم العخبي، الشاصخة .والسجنيات

 .جامعة بدكخة، الجدائخ .(. تطهيخ السشاىج التخبهية2218نديسة وساعج، شفيق. )
سياسات تخبهية وطشية (. التعميم في القجس وأثخه عمى اليهية الفمدطيشية: نحه 2215أبه كخش، عجي. ) &يقين، تحدين، 

 .، القجس، فمدطين(REFORM) مشذهرات السؤسدة الفمدطيشية لمتسكين والتشسية السحمية .مدتجامة
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